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Background

The purpose of this report is to act as an
introductory and initial guidance document
to help in the development of qualifications,
learning
outcomes
and
frameworks.
It corresponds to Step 6 of the European
Observatoire of Sport and Employment (EOSE)*
Lifelong Learning Strategy for the Sport
and Active Leisure Sector (7 Steps model)
and is designed to be a useful tool kit in the
development of a curriculum and framework.
The report is aimed primarily at the general
reader, but is also aimed at Federations and
Educational Institutions as a means of giving
them advice and informing them of potential
ways in which a curriculum can be developed
to meet the needs of the industry within the
particular context of the country, organisation
and provider.

*

www.eose.org

The report begins with a wide appreciation of
European Policy and Initiatives, followed by
some concrete explanations of the different
steps to help in the development of learning
outcomes, before linking more explicitly
with the Golf Stand Functional Map for Golf
Professionals, and then providing examples of
potential modules taken from these.
Two modules are then looked at in some detail,
linked to learning outcomes and assessment
frameworks to provide the reader with an
example of how they are developed and applied.
This report also contains some information
obtained from a comparison sample made
between existing PGA Training Programmes
across Europe to highlight some similarities
and differences in the structure, level, delivery
and assessment methods.
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Introducing main sport
and VET* initiatives in the
European Union
*Vocational Education and Training

THE IMPORTANCE OF LINKING TO EU INITIATIVES
Recent European developments in education
and training in sport have been informed by
policy and initiatives at the European level
in both sport and vocational education and
training.
Ensuring that all developments in Golf are linked
to EU initiatives gives the sector legitimacy
and also increases the possibility to be taken
seriously as an important and significant sector
at the forefront of implementing initiatives at
the EU level.

SPORT POLICY IN THE EU
The EU uses the definition of sport established
by the Council of Europe1 which encompasses
“all forms of physical activity which, through
casual or organised participation, aim at
expressing or improving physical fitness and
mental well-being, forming social relationships
or obtaining results in competition at all levels”
(Council of Europe 2001. The European sports
charter revised. Brussels: Council of Europe).

1
2
3

Sport as a policy area has been developing at
EU level over a number of years. Article 165
of the Lisbon Treaty2 for the first time accords
the European Union a formal competence in
the field of sport. The Treaty provides for the
EU to support, coordinate and complement the
efforts of Member States but does not allow it to
adopt legislation specifically relating to sport.
This is an important step forward for the sport
sector
The Commission issued a White Paper on
Sport in July 20073 and this, along with its
accompanying action plan, subsequently
formed the basis of EU action. The White Paper
examined sport’s societal role, its economic
dimension and its organisation. This has
become the accepted structure for EU level
activities and discussion among stakeholders
and the EU institutions. The Commission has
made clear that in many areas it considers the
White Paper an appropriate basis for EU level
activities. Preparatory actions, intended to
prepare the ground for future EU actions, began
in 2009.

See http://www.coe.int
Consolidated version of the Treaty - see http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:C:2008:115:0047:0199:EN:PDF
European White Paper on Sport (2007) – Available on http://ec.europa.eu/sport/white-paper/index_en.htm
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In April 2010 the Commission initiated an EUwide public consultation, which resulted in
its Communication Developing the European
Dimension in Sport4. Published in January 2011,
in the course of this inquiry, it proposes actions
until 2015. The communication identifies
specific challenges to be addressed which
include issues around sport’s health enhancing,
social and educational functions but also the
challenge of inadequate systems to combine
sport and education.
The Commission’s Communication highlights a
number of ways in which sport can contribute
to the targets set out in the Europe 2020
Strategy5 stating “sport has a strong potential to
contribute to smart, sustainable and inclusive
growth and new jobs through its positive effects
on social inclusion, education and training,
and public health”. The key objectives of the
Europe 2020 strategy are to provide sectors
with competitive and creative companies,
highly skilled employees and education and
training systems accessible and aligned with
the expectations from the labour market.

On 20th of May 2011, the Council of the
European Union adopted a resolution on a
European Union Work Plan for Sport for the
period 2011-20146. The Work Plan for Sport
is based on the list of themes identified in the
Communication and the White Paper on Sport.
A priority should be given by Member States
and the Commission for the period covered by
the present work plan on the following three
themes: 1) Integrity of sport, in particular the
fight against doping, match-fixing and the
promotion of good governance, 2) Social values
of sport, in particular health, social inclusion,
education and volunteering, and 3) Economic
aspects of sport, in particular sustainable
financing of grassroots sports and evidencebased policy making.
The implementation of this Work Plan is currently
supported by 6 different informal expert groups
dealing with “Education and Training in Sport”,
“Anti-doping”, “Good Governance”, “Sport
Statistics”, “Sustainable financing of Sport” and
“Sport, Health and Participation”.

4
Communication from the Commission to the European Parliament, the Council, the European Economic and Social Committee and
the Committee of the Regions on developing the European dimension in sport on http://ec.europa.eu/sport/news/doc/communication/
communication_en.pdf
5
More information on the Europe 2020 Strategy on http://ec.europa.eu/europe2020/index_en.htm
6
Available on http://register.consilium.europa.eu/pdf/en/11/st09/st09509-re01.en11.pdf
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EUROPEAN VET INITIATIVES7
Faced with challenges such as intensified
global competition, high numbers of low-skilled
workers and an ageing population, high rate
of unemployment, and the mismatch between
education and labour market, vocational
education and training (VET) is vital to prepare
individuals for today’s society and ensure
Europe’s future competitiveness and innovation.
Actions to improve vocational education and
training help to provide the skills, knowledge
and competences needed in the labour
market. As such, they are an essential part of
the EU’s “Education and Training 2020”8 work
programme.
The European Commission acts together with EU
Member States and other countries to strengthen
VET across Europe. The “Copenhagen Process”9
established in 2002, lays out the basis for cooperation in VET, with 33 European countries
involved.
On 9 of June 2010, the European Commission
presented a 10 year vision for the future
of vocational education and training in the
Communication10 “A New Impetus for European
cooperation in Vocational Education and
Training to support the Europe 2020 strategy”.
In December 2010 participants of the
Copenhagen Process met in Belgium to agree

on common objectives in vocational training
for 2011-2020 as well as to agree on an action
plan for the first years with concrete measures
at national level and support at European level.
There are a number of
development to enhance
recognition and quality of
qualifications, facilitating
learners and workers.

initiatives under
the transparency,
competences and
the mobility of

These include the European Qualifications
Framework (EQF)11, the European Credit System
for VET (ECVET)12 and the European Quality
Assurance Reference Framework for VET
(EQAVET)13.

European Qualifications Framework (EQF)
The European Qualifications Framework (EQF)
acts as a translation device to make national
qualifications more readable across Europe,
promoting workers’ and learners’ mobility
between countries and facilitating their lifelong
learning.
The EQF aims to relate different countries’
national qualifications systems to a common
European reference framework. Individuals
and employers should be able to use the
EQF to better understand and compare the
qualifications levels of different countries and
different education and training systems.

7
Several parts of the content of that specific section has been based or has been taken from the website of the European Commission
Directorate-General for Education and Culture - http://ec.europa.eu/dgs/education_culture/index_en.htm
8
Strategic framework for EU cooperation in education and training - http://ec.europa.eu/education/lifelong-learning-policy/doc1120_en.htm
9
The Copenhagen Process (2002) - http://ec.europa.eu/education/vocational-education/doc1143_en.htm
10
See http://ec.europa.eu/education/news/news2388_en.htm

GUIDE TO QUALIFICATIONS AND LEARNING OUTCOMES - INTRODUCING MAIN SPORT AND VET INITIATIVES IN THE EUROPEAN UNION

The core of the EQF concerns eight reference
levels describing what a learner knows,
understands and is able to do – ‘learning
outcomes14’. Levels of national qualifications
would be placed at one of the central reference
levels, ranging from basic (Level 1) to advanced
(Level 8).

learning outcomes, and it includes assessment,
transfer,
accumulation
and
recognition
procedures. Each of the units is associated with
a certain number of ECVET points developed
on the basis of common standards: 60 ECVET
points are allocated to the learning outcomes
achieved in a year of full-time VET.

This enables a much easier comparison between
national qualifications and should also mean
that people do not have to repeat their learning
if they move to another country.

In ECVET, an individual’s learning outcomes
are assessed and validated in order to transfer
credits from one qualification system to
another, or from one learning “pathway” to
another. According to this approach, learners
can accumulate the required learning outcomes
for a given qualification over time, in different
countries or in different situations.

European Credit System for VET (ECVET)
The European Credit system for Vocational
Education and Training (ECVET) aims to give
people greater control over their individual
learning experiences and make it more attractive
to move between different countries and
different learning environments. The system
aims to facilitate the validation, recognition
and accumulation of work-related skills and
knowledge acquired during a stay in another
country or in different situations. It should
ensure that these experiences contribute to
vocational qualifications. ECVET aims for better
compatibility between the different vocational
education and training (VET) systems in place
across Europe and their qualifications.
By 2012, it should create a technical framework
to describe qualifications in terms of units of

European Quality Assurance Reference
Framework for VET (EQAVET)
The Member States and the European
Commission are establishing a European Quality
Assurance Reference Framework (EQAVET) to
promote and monitor continuous improvement
of national systems of vocational education and
training (VET). EQAVET is a reference tool for
policy-makers based on a four-stage quality
cycle that includes goal setting and planning,
implementation, evaluation and review. It
respects the autonomy of national governments
and is a voluntary system to be used by public
authorities and other bodies involved in quality
assurance.

European Qualification Framework (EQF) - 2008 - see http://ec.europa.eu/education/lifelong-learning-policy/doc44_en.htm
European Credit system for Vocational Education and Training (ECVET) - http://ec.europa.eu/education/lifelong-learning-policy/doc50_en.htm
European Quality Assurance Reference Framework (EQAVET) - http://ec.europa.eu/education/lifelong-learning-policy/doc1134_en.htm
14
Definition from CEDEFOP Glossary “Terminology of European education and training policy” (2008) - Learning Outcome can be defined as the set
of knowledge, skills and/or competences an individual has acquired and/or is able to demonstrate after completion of a learning process, either
formal, non-formal or informal.
11
12
13
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EMPLOYMENT DEVELOPMENTS AT EU LEVEL

LINKING TO THE GOLF STAND PROJECT

On 16 December 200815 the European
Commission presented proposals for better job
matching and more effective ways to analyse
and predict which skills will be needed in
tomorrow’s labour market. New Skills for New
Jobs proposes a series of actions to match skills
with vacancies, to organise skills assessments
on a permanent basis, to pool the efforts
of Member States and other international
organisations, and to develop better information
on future needs.

This section provides context to EU sport
and education policy. The following sections
breakdown the specific guidance and best
prcatice for the development of qualifications
and learning outcomes, in line with European
VET initiatives, and applies them to the golf
sector.

The New Skills for New Jobs initiative16 sets out
to:
-- Promote better anticipation of future skills
needs;
-- Develop better matching between skills and
labour market needs;
-- Bridge the gap between the worlds of
education and work;
-- Practical measures of the initiative include
the potential development of sector skills
councils.

16/12/2008 - Communication from the Commission to the European Parliament, the Council, the European Economic and Social Committee and
the Committee of the Regions - New Skills for New Jobs - Anticipating and matching labour market and skills needs.
More information about the “New Skills for New Jobs” initiative available on the website of the Directorate-General for Employment, Social Affairs
and Inclusion - http://ec.europa.eu/social/main.jsp?catId=568

15

16

Picture Supplied by Action Images
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What are learning
outcomes?

The importance of learning outcomes within an
educational system cannot be underestimated.
They have been used in educational and training
settings across the world for many years. Their
adoption across many walks of life helps to link
learning and expectation more clearly, openly
and transparently for everyone concerned. They
also allow for an appropriate ‘level’ of attainment
to be measured, based upon the subtleties of
language with the learning outcome itself. As
we shall see later, it is very easy to ‘describe’
a concept, but far more difficult to ‘critically
evaluate’ it.

such things across career pathways, roles and
also functions. The establishment of this link
with employers will therefore have a positive
impact on the employability of the students at
the end of the programme and will also improve
the quality of education and training. Indeed,
the explicit and transparent link of learning
outcome and level of attainment required
is therefore very important to both student
and employer to ensure the development of
a competent workforce with the right skills
through fit for purpose qualifications and/or
training programmes.

Learning outcomes are hugely beneficial within
frameworks linked to educational programmes.
Not only do they provide a platform for the
measurement of qualifications and levels of
attainment for the students (internal), they
also provide a clear understanding of the level
of knowledge, content and quality to future
employers (external). Thus both students
and future employers are clearly aware of
the quality, level and structure of what is in a
training programme, making it easier to map

So, the question is, what exactly is a learning
outcome? According to the EU, CEDEFOP,
(2010)17 learning outcomes are:
“...a statement of what a learner is
expected to know, understand, or be able
to do at the end of a learning process”
It is therefore a way of linking what is being
‘taught’, how it is being taught, the level
of the award and also the assessment. The

CEDEFOP, Research Paper No 6, Learning Outcomes Approaches in VET Curricula – A comparative Analysis of Nine European
Countries, Luxembourg, 2010
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development of learning outcomes is symbiotic
with the particular programme, teaching, level,
and assessment strategy. In addition, in order
to be most effective, the learning outcomes
themselves must be specific and measurable,
so it is clear to the student and assessor what
is being measured, at what level and also how.
This can then take into account theoretical
approaches, as well as competence based
approaches to assessing different types of
learning appropriately.
A learning outcome can be viewed as a reference
point for which you can base learning, teaching
and assessment. In a sense it embodies the
whole educational framework of what is being
taught and why. The learning outcome, through
an appropriate assessment method, is then
used to check whether the learning has taken
place, and can be applied to all of the learners
in the same group. The effectiveness of these
learning outcomes is important, so they
need to be considered throughout the wider
development of the programme or module.

Importantly, the learning outcomes also need
to reflect the necessary achievement level
of the learners. In that way it is possible in
most situations to balance learning outcomes
and competencies with whatever the learning
requires at an appropriate level.
The process of developing learning outcomes
however, is one that also needs consideration,
and this is explored further in the next section.
There are additional ways of developing these
structures as well, including developing skills
and competence frameworks (to check that
the learning outcomes and modules developed
actually ensure the key skills and competencies
required within the module – and by the employer
– see Annex 1); curriculum maps (to ensure a
range of appropriate teaching and learning
methods are used throughout the module – see
Annex 2) and assessment matrices (a matrix to
ensure the linking of a range of assessments
to module learning outcomes – see Annex 3).
Further details and examples of these can be
found in the content of the report and Annexes.
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How to formulate
Learning outcomes

The development of a learning outcome must
be undertaken alongside a clear understanding
of the assessment that the students need to
undertake. In this way the assessment strategy
and learning outcomes co-exist. It is therefore
absolutely vital that the learning outcomes
are developed alongside the assessment, and
should also reflect the complexities and issues
associated with the occupation concerned (and
also the expectation(s) of the employer).
A learning outcome will typically therefore have
3 key aspects to it:
1.

It will include an active verb in it (e.g.
recognise; explain; discuss; evaluate)

2.

It will include an object of the verb – i.e.
what the student is learning (e.g. theory;
policy; practice)

3.

It will include a context in which the
assessment will sit (e.g. in a practical
situation; in the operation of equipment)

Each learning outcome is normally expressed in
the same standard format: “By the end of the
module, the student will be able to....” which
is then linked directly to the assessment(s)
expected of the student. The number of
Learning Outcomes is therefore directly linked
to the type and complexity of the assessment
strategy required (which in turn is linked to the
type of delivery and learning required).
Whilst this can be seen to be complicated (and
can need appropriate support and experience
to write), the development of learning outcomes
are also further linked to the Level (e.g. within
the EQF or National Qualifications Framework)
at which the module is pitched.
The
European
Qualifications
Framework
provides an 8 level structure and a detailed
description of these can be found at: http://
ec.europa.eu/education/pub/pdf/general/eqf/
leaflet_en.pdf
Many countries in Europe are beginning to follow
this qualification meta-framework, and for a
clear idea of which level you are aiming your
learning outcomes at within your country, please
see the following document: “Development of
national qualifications frameworks in Europe”,
which can be found at: http://www.cedefop.
europa.eu/EN/Files/6112_en.pdf
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For the purpose of this document, it has been decided to use examples about “Golf Professionals”, and
address these using EQF Level 4. The descriptors defining these within the EQF are:

Knowledge

Factual and theoretical knowledge in
broad contexts within a field of study

Skills

A range of cognitive and practical
skills required to generate
solutions to specific problems
in a field of work or study

Competence

Exercise self management within
the guidelines of work or study
contexts that are usually predictable,
but are subject to change
Supervise the routine work of
others, taking some responsibility
for the evaluation and improvement
of work or study activities

15
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Whilst this allows some generic statements
to be made, the vital part of developing the
learning outcomes is linking them to the
specific module, content and assessment more
directly.
A useful example of this is from the University
of Birmingham, where these level 4 outcomes
(equivalent in the UK of Year 1/Level C at a UK
University), have been included to provide an
example of ‘how’ you can use these phrases
to match the level you are looking for the
student to achieve. For example, the use of
the word ‘evaluate’ provides students with the
opportunity to objectively discuss a particular
issue – at a lower level this may simply be
‘describe’ or ‘explain’. It is the use of these key
verbs that help set the level the students needs
to achieve, and against which the assessment
is mapped. (Clearly anyone ‘describing’ or
‘explaining’ a particular issue will not meet
the Level 4 criteria UNLESS they have evaluated
the issue clearly). In that sense, this shows the
progression and ability required by the student
to achieve at that level.

EQF Level 4 appropriate language/verbs:
-- Apply concepts, Communicate,
Demonstrate, Describe, Devise, Discuss,
Evaluate, Explain, Identify, Make
Recommendations.
When developing the learning outcomes, it is
important to consider the indicative verbs that
you might use at level 4, and how these might
link to the assessment. At the same time it is
important to also consider how these might
articulate to a Level 5 module on a similar
subject area if there is progression.
To take an example here, it is possible to look
at the same issue but assess it at a different
level (although this does have implications on
how it is taught and assessed). However, if you
take a simple example of the behaviour of a golf
ball during impact, a level 4 Learning Outcome
might say: “Describe the effect of club impact
on the flight of the golf ball”; however a level
5 Learning Outcome on the same topic might
say: “Critically assess the effect of club impact
on the flight of the golf ball” – both are looking
at the same thing, but the latter is ‘harder’ as
it asks students to engage more closely and
deeply with the question.
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LEVEL 4

Knowledge & Understanding

Demonstrate knowledge of the underlying concepts and principles.

Learning

Develop lines of argument and make sound judgements in
accordance with basic theories and concepts.

Enquiry

Present, evaluate and interpret qualitative and quantitative data showing
an awareness of the key principles of Information Literacy.

Analysis

Evaluate and interpret concepts and principles.

Problem Solving

Evaluate the appropriateness of different approaches to solving problems.

Communication

Communicate the results of study/work accurately, reliably,
and with structured and coherent arguments.

Application

Undertake further training and develop new skills within
a structured and managed environment.

Reflection

Demonstrate qualities and transferable skills necessary for employment and/
or further study requiring the exercise of some personal responsibility.
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How to align teaching and
learning methods with
learning outcomes
The process of designing a programme,
establishing a modularised curriculum and
developing learning outcomes to meet
assessment criteria is an important process.
Very often it follows a structured framework,
and can be developed in the order shown
below. It is important to follow the linear/
logical approach shown since each step relies
on the underpinning needs identified from the
previous step. In short, this is a process that
requires some careful consideration – so whilst
it is easy to identify how you might test a core
skill, the process of formalising this into an
appropriate structure is important. As such, the
following is a guideline for the production of a
module that contains learning outcomes.
1.
2.
3.
4.

Identify particular knowledge to be tested
Link to strategic framework and context
Identify level of module
Refer to key documents:
- Industry expectations
- Appropriate academic benchmark
statements/requirements
5. Consider delivery/teaching methods
6. Identify key skills/knowledge
to be assessed
7. Identify appropriate method(s) of
assessment
- Formative
- Summative
8. Develop Learning outcomes for
the assessment (then return
to step 5 to ensure this works
effectively before moving on)
9. Develop curriculum map
10. Multiple peer review

Such an approach to developing a curriculum
is dependent upon acknowledging the direct
link between module aims, delivery methods,
module learning outcomes and assessment. We
have already looked at learning outcomes and
assessment, yet we must also look at how a golf
programme should be structured with regards
to teaching and learning methods.
The development of any teaching and learning
strategy (which itself should underpin the
programme and modules which are being
created) is based around the nature of the
programme and the assessment methods.
As such, an academically based programme
may contain more essay based assignments
and examinations than say a professionally
or vocationally based programme (although
both can be at EQF level 4 or 5). As you would
therefore expect, the teaching and learning
method must then be appropriate to help
the students learn the required material and
therefore meet the learning outcome (and
therefore assessment) expected of them.
The teaching and learning activity must be
explored once the learning outcomes and
assessment are known, and the content of that
particular session is clear.
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Teaching and Learning
Methods

Assessment Methods

Diagram showing the
holistic and cyclical
process when developing
an appropriate module
strategy for the needs
of the programme

Learning Outcomes

© Golf Stand 2012

Programme and
Module Objectives
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It is therefore important that the programme
is developed in such a way that it carefully
reflects the resources and expertise of the
staff involved in its delivery. It is only then that
the programme will achieve a clear structure,
framework and quality of input.

Module Aim

1.Develop and maintain
opportunities for
participation and
progression in golf
(Key Function A11 from
the Functional Map)

Learning Outcome

1. Demonstrate an
awareness of the
key issues linked
to participation and
progression in the game
(e.g. age, gender, ability)

The example below takes the development of
a module from the Golf Stand Functional Map
for Golf Professionals, identifies the learning
outcome and assessment strategy and then
suggests a teaching and learning method that
may best fit with that example. The example
is from the Level 4 module on “Introduction to
Golf Coaching and Performance” and reflects
just 2 of the 8 learning outcomes.

Assessment

Written assignment
1 [2,000 words]

Teaching & Learning
Method

10 x lectures and
discussion seminars
focussing upon
strategies linked to
participation to include:
- The principles and
methods of coaching.
- Skill development.
- Golf Technique and
its application.
- Physical conditioning.
- Mental skills.
Plus: Additional reading
and class based activities/
debates on particular
case study topics.

2. Contribute to the
development and
implementation of
policies and procedures
for safeguarding children
and young people in golf
(Key Function A12 from
the Functional Map)

4 x Seminar and practically
based delivery sessions.
2. Interpret appropriate
policies and procedures
within the context of the
coaching environment

Reflective Journal
and Portfolio

Reflection based upon
coaching experience
and observation of
others using guided
materials, to include:
- Stages of development.
- Learning styles
and theories.

GUIDE TO QUALIFICATIONS AND LEARNING OUTCOMES - HOW TO ALIGN TEACHING AND LEARNING METHODS WITH LEARNING OUTCOMES

It is clear from this that it is not possible to set up
formal didactic teaching based approaches to all
assessments. However, to ensure that students
receive a similar experience, it is important
that key sessions are delivered appropriately to
every person in the same way so that equity and
quality assurance requirements are both met.
There are a number of teaching and learning
strategies that can be applied, and it is
important to match these appropriately. Often,

an assessment strategy will also need an
appropriate method of teaching, and using an
assessment matrix is a good way of ensuring
there are varied assessment and delivery
methods available.
The following are examples of types of teaching
and delivery methods with a short description,
and need to be considered by the program
designer when writing learning outcomes and
assessment methods:

Case studies/scenarios

A problem based learning task where students are provided with a scenario
and asked to draw conclusions on the response based upon evidence.

Conferences

Individual presentation of a research ‘paper’ at a conference or mini
conference of peers (can include peer review, feedback and marking)

Debates

Opportunity to engage in debates on particular topics
with other students on selected topic areas

Directed reading tasks

Specific readings and associated review tasks

Discussion Fora (including online)

Discussion groups on set or selected topic areas

Group work projects

A task related project conducted in groups and assessed as one piece of work.
Tasks assigned by group members and group members often also mark peer input.

Individual learning tasks

Informal (self motivated) learning – such as watching and talking
to other coaches. Can also include specific set tasks.

Lectures

Formal face to face/online lectures providing content
which students may reflect upon/use further.

Placements

Industrial based placements linked to assessments

Practicals

Practical sessions where students are provided with opportunities
to engage with key tasks (e.g. 1 to 1 coaching etc)

Student presentations

Group or individual presentations on a topic area to peers
(can include peer review, feedback and marking)

Workshops

See also practicals – but tend to be more task than person based

Work experience

See also Placements - but does not normally involve assessment
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The following are examples of ways of assessing learning, and need to be considered when writing
both learning outcomes and planning assessments:

Case studies/scenarios

The production of a case study person or situational scenario that students
can evaluate against criteria. (e.g. the video analysis of a golf swing).

Computer-based exercises

As above, these can be problem based tasks or the use of a computer programme
to explore a particular issue. This can also include multiple choice questions or
the use of this (or other media) in the production of an assessed piece of work.

Design tasks

As above but using practical application of theory/evidence against set criteria.

Essay assignments

A traditional written assignment, linked to a precise
question, topic or research project.

Exhibitions/poster-displays

As above, but produced in a more concise poster format for viewing by others.

Fieldwork reports

A written report (normally an evaluation) of a particular organisation or
issue. Normally this is an applied approach to a particular situation.

Group projects

A clearly shared group project in which students contribute particular
aspects of work (often provided with a single overall mark)

Independent projects

As above but conducted by an individual and often on a topic of their choice

Laboratory/workshop reports

A report on the outcome of a practical task

Learning logs/diaries

A reflective log/diary on a certain issue, situation or experience

Multiple choice tests

A test in which students choose a correct answer from a number of options

Open-book examinations

An examination in which the students is allowed to bring in
appropriate source(s) from which they can work

Oral examinations

An individual (normally) exam in which the student highlights their
learning and awareness through discussion with an examiner

Oral presentations

A presentation (either individual or group) on a particular issue, topic or scenario

Practicals

A ‘hands-on’ approach to assessment and the ability of the student to
impart knowledge (for example in a practical coaching situation)

Problem solving exercises

The use of tasks to allow students to explore ways they may solve an issue
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Reflective journal/portfolios

Similar to the Learning log/diary, but more often including
evidence of key tasks that have been completed

Seen examination

Where the questions are known for a set period before the examination itself

Student-led seminars/discussions

The ability for students to manage others and use communication
skills to impart knowledge during a teaching session

Synoptic exam

An examination that can cover all areas of a programme and
is not focussed upon a few learning outcomes

Unseen examinations

An examination where questions are not known by
the student until the examination itself

Unseen in-course tests

As above, but these are often provided within
a module rather than at the end of one

Unseen laboratory/workshop
examinations

Industrial based placements linked to assessments

Work placement reports

A reflective and analytical piece of work linked to a placement/organisation
which may focus on a particular aspect of that business/organisation

Writing a synopsis

The ability of a student to provide a succinct
summary of a subject/area of research

Here, it is important to be aware that there
are clearly appropriate teaching methods and
learning methods which need to be considered
when linked to a learning outcome and
assessment. To assess a learning outcome in
one area may well require different approaches
– both theoretical and class room based, as well
as practical and vocationally based. It will be the
role of the education provider to establish and
develop this in line with the wider requirements
of the programme. It is not an exact science
and should be explored carefully and with the
student in mind with appropriately qualified
and experienced individuals.

This section is therefore simply a guide on what
you may wish to consider when developing a
curriculum and assessment strategy, and all
of the elements shown above are examples
of some of the approaches to teaching and
assessment you may wish to consider within
your own context.
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How to assess and validate
learning outcomes

The assessment and validation of a learning
outcome is a key part of any programme
development and also quality assurance
procedure within education. Within the UK
there are particular approaches taken to
assessing and validating learning outcomes for
programmes.
In the UK this involves the use of peer review
(see earlier) on the development of modules.
Once programmes and modules are set up,
it is normal for an independent academic/
organisation/professional to act as an external
advisor to ensure that the learning outcomes
and assessments are linked to the required
content; are set at the right level; measure
the correct teaching content, and are clearly
assessing the learning outcome appropriately.
Ideally, any such curriculum should be
developed with one or several appropriate
employer(s)/organisation(s) such that there
is a clear link and rationale for it within the
labour market. As stated earlier in the report,
the establishment of this link with employer(s)
is a crucial step to ensure the relevance of the
content of the curriculum and the alignment
with the expectations and realities of the labour
market.

The process of external scrutiny by experts in
the field ensures that the whole programme is
inspected annually, and on a clearly structured
basis. This helps to ensure not only that the
learning outcomes are valid and meet national
criteria, but that the assessment undertaken
by the student also matches the level and
requirement of the educational institution.
This
independent
academic/organisation/
professional can therefore also check that
the quality of marking, feedback and student
achievement is appropriate (see the report
entitled “Quality Assurance Strategies and
Guidelines for Vocational Education and
Training in Golf in Europe” for more detail).
In order to objectively assess and validate
learning outcomes, a formal process of scrutiny,
comment and amendment is required. This
needs to take the form of a panel/group with
the appropriate skills and knowledge (both of
the field and also of the EQF levels).
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Developing a training
Programme for golf professionals:
An example of two modules
As part of the Golf Stand project, it was decided to apply EQF Level 4 & 5 learning outcomes to the Golf
Stand Functional Map for Golf Professionals
For example (extract from the full version of the Functional Map for Golf Professionals – Key Area A):
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Through a process of engaging with existing
programmes in Golf, an exploration of module
content, level and structure, the following pages
illustrate how the functional map can be broken
down into modules (learning units) to create a
coherent programme structure.
This structure is an example of what can be
done with the Functional Map, and is not
intended as a requirement for a curriculum. It
is based upon the following assumptions which
are generic examples used in higher education
in the UK and the rest of the EU:
-- One Module equates to 25 total learning
hours for each credit (5 credits = 125
hours; 10 credits = 250 hours; 15 credits =
375 hours; 20 credits = 500 hours)
-- The total learning hours proposed within
this structure includes hours undertaken
whilst engaged in a vocational environment
(e.g. coaching and working within the golf
facility)
-- 60 credits equates to one year of Full Time
academic study (1,500 learning hours or
42 weeks)
-- Progression between level 4 and 5
modules is important – and this is based
not upon hours or assessment length,
but on the ability of the student to meet
the appropriate learning outcomes/
competencies in either a vocational or
theoretical manner.

-- In addition to the development of modules,
it is important that there is a wider context
to the programme being developed, and as
such the following documents should also
be produced to map against the modules,
learning outcomes and assessments:
- Skills Audit (Annex 1
- Competence Framework
- Curriculum Map (Annex 2
- Assessment Matrix (Annex 3)
The next section of the report has been
undertaken as an exercise of moving on from
the functional map to actually mapping a
potential programme based around the key
functions identified already.
The following section illustrates what a
programme (with sufficient resource and
staffing/expertise) ‘could’ look like, and has
been mapped against EQF level 4 and 5. In
addition, two example modules (with possible
learning outcomes and potential assessment
strategies) have been developed to illustrate
how this might be developed and produced. The
example modules are based around a potential
University linked programme, and are written in
an academic (more than vocational) format.
It must be noted that the approach provided here
is just one example of how such a programme/
module might be delivered; that any programme
requires a cultural and situational context; and
that any programme produced must meet the
EQF level, regardless of the way it is assessed.
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Using the Occupational Standards
The
Occupational
Standards
for
Golf
Professionals in Europe build on the
Functional Map and provide much more detail.
The Occupational Standards list detailed
performance criteria and knowledge for
each Key Function in the Functional Map and
describe the performance and knowledge
needed to work effectively in the golf industry.
The Occupational Standards should be used
in the development of learning outcomes and
assessments for golf professionals to show
that all essential aspects of performance and
knowledge are covered. The Standards provide
an important benchmark for learning outcomes
and curriculum as they are based on real workbased outcomes and competence.

The following is an example of two modules in
the programme which could be produced on the
basis of the divisions shown above, it does not
take into account cultural nuances or particular
requirements around coaching.
Suggested
module titles

EQF
level

Credit
value

Introduction to golf
coaching & performance

4

10 credits

Applied Golf Coaching

5

10 credits

Example modules:
The following sections provide an EXAMPLE of
the type of content, learning outcomes and
assessment methods that COULD be used within
a programme. NONE of these are requirements,
but merely indicate a potential way forward.
It is entirely possible to summatively assess
reflective journals and portfolios.
The examples are used to show progression
with regards to content, learning outcomes and
also assessment strategies.
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Key Area A

Key Roles

Key Functions

Indicative Module
Title, credit value
& EQF level 4/5

Draft Module

A11. Develop and
maintain opportunities
for participation and
progression in golf
A1. Contribute to the
development of golf

A12. Contribute to
the development and
implementation of
policies and procedures
for safeguarding
children and young
people in golf

A21. Plan golf
coaching sessions

“Introduction to
Golf Coaching &
Performance”
(10 credits)

A22. Organise the golf
coaching environment

A2. Plan, organise,
conduct and evaluate
golf coaching

(EQF level 4)

A23. Conduct effective
golf coaching

A24. Plan and deliver
a golf coaching
programme

Develop the sport of
golf and participant
performance

See Draft Module
and Assessment
Strategy example

A25. Evaluate
golf coaching

A31. Develop and
maintain effective
working relationships
with golfers

A32. Support the
lifestyle management
needs of golfers
A3. Manage the
coaching process and
own role as a coach

A33. Assist golfers
to prevent and
manage injury

“Applied Golf
Coaching”
(10 credits)
(EQF level 5)

A34. Develop and
manage own golf
coaching practice

A35. Manage the
contribution of
other coaches and
support personnel
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Draft Example:
Introduction to Golf Coaching & Performance
10 credits, EQF level 4

Module Aims and Indicative Content:

Assessments:

Contribute to the development of golf & plan,
organise, conduct and evaluate golf coaching.
See Key Functions opposite.

Summative:
Two written assignment (1 x 2,000 words)
linked to LO 1; 1 x 1,000 linked to LO 6&7 (50%
of module mark)
One individual presentation/practical session (1
hour total) linked to LO 3 & 8 (50% of module
mark)

This module looks to introduce students to
the practical and theoretical aspects of being
a golf coach. Using theory and practice from
sports coaching generally it will explore the key
skills and vocational elements of coaching and
analyse the wider coaching process, as well as
the more practical aspects of setting up and
managing a coaching environment.

Formative:
Reflective journals and portfolios of work linked
to LOs s, 4 and 5

Teaching Strategy:
Teaching will take the form of face to face
sessions, guided learning, reflective personal
journals and discussions with peers. Readings
and support material will be provided as a
starting point, but additional materials will be
available through the resources of the education
provider (such as professional and academic
journals; instruction manual; PGA materials and
text books).
The module aims to integrate core skills (e.g.
communication,
information
technology,
numeracy, problem solving and working with
others) alongside core competencies and
academic input (to ensure that the requirements
of the PGA and Training Provider are both met
appropriately within the qualification awarded).

Through a mixture of face to face, online and
practical sessions, this module will provide
students with the opportunity to engage
with the practical, vocational and theoretical
approaches to the basics of coaching. The
module will work on the basis that face to
face theory delivery will be linked directly to
all of the module aims, supported by practical
sessions to link developing theory to practical
coaching scenarios. In addition, students will
be expected to also engage with peer centred
learning through discussion groups, fora and
social media to discuss and reflect upon ‘their
own’ role in the coaching process and the
importance of ‘self’ in the dynamics of coachparticipant interaction.
The module will allow learning to happen in
both the classroom, the golf facility and also
during reflective practice.
Taught hours (including face-to-face and
practical sessions) = 50 hours
Guided Independent learning = 200 hours

GUIDE TO QUALIFICATIONS AND LEARNING OUTCOMES - DRAFT EXAMPLE: INTRODUCTION TO GOLF COACHING & PERFORMANCE

Key Function

Key Learning Outcomes (EQF 4)

Assessment Method

A11.Develop and maintain opportunities
for participation and progression in golf

1. Demonstrate an awareness of the
key issues linked to participation
and progression in the game (e.g.
age, gender, ability, learning styles)

Written assignment 1
(Summative) [2,000 words]

A12. Contribute to the development
and implementation of policies
and procedures for safeguarding
children and young people in golf

2. Interpret appropriate policies
and procedures within the context
of the coaching environment

Reflective Journal and
Portfolio [Formative]

A21. Plan golf coaching sessions

3. Evaluate the appropriateness of
a coaching session to a particular
age/gender/ability of participant

Individual presentation/
practical (summative)

A22. Organise the golf
coaching environment

4. Plan and demonstrate knowledge
of the underlying principles for
setting up a coaching environment

Reflective Journal and
Portfolio [Formative]

A23. Conduct effective golf coaching

5. Communicate key tasks
and instruction effectively
to your participants

Reflective Journal and
Portfolio [Formative]

A24. Plan and deliver a golf
coaching programme

6. Describe, plan and evaluate a
coaching programme designed
for particular participant(s)

Written assignment 2
(Summative) [1,000 words]

A25. Evaluate golf coaching

7. Critically reflect upon your
coaching session(s)

Written assignment 2
(Summative) [1,000 words]
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Draft Example Module:
Applied Golf Coaching
10 credits, EQF level 5

Module Aims and Indicative Content:

Assessments:

Manage the coaching process and own role as a
coach. See Key Functions opposite.

Summative:
One written assignment (2,000 words) linked to
LO 2 & 5 (50% of module mark)
One practical case study examination (1 hour)
linked to LO 3 (50% of module mark)

This module looks to build upon the
“Introduction to golf coaching and performance”
module and intends to explore and analyse the
wider coaching process, and the role of the
coach within this dynamic environment.
The module will explore some of the key aspects
of the wider coaching process in relation to
the needs of the participants. It will explore
and evaluate areas linked to the development
of support networks and also inter and intrapersonal skills.
Teaching will take the form of face to face
sessions, guided learning, reflective personal
journals and discussions with peers. Readings
and support material will be provided as a
starting point, but additional materials will be
available through the resources of the education
provider (such as professional and academic
journals; instruction manual; PGA materials and
text books).
The module aims to integrate core skills (e.g.
communication,
information
technology,
numeracy, problem solving and working with
others) alongside core competencies and
academic input (to ensure that the requirements
of the PGA and Training Provider are both met
appropriately within the qualification awarded).

Formative:
Practical case study sessions linked to LO 3
Reflective journals and portfolios of work linked
to Los 1 & 4

Teaching Strategy:
Through a mixture of face to face, online and
practical sessions, this module will provide
students with the opportunity to engage
with the practical, vocational and theoretical
approaches to coaching and athlete support.
The module will work on the basis that face to
face theory delivery will be linked directly to
all of the module aims, supported by practical
sessions to link the theory to coaching practice.
In addition, students will be expected to also
engage with peer centred learning through
discussion groups, fora and social media to
discuss and reflect upon ‘their own’ role in the
coaching process and the importance of ‘self’ in
the dynamics of coach-participant interaction.
The module will allow learning to happen in
both the classroom, the golf facility and also
during reflective practice.
Taught hours (including face-to-face and
practical sessions) = 50 hours
Guided Independent learning = 200 hours
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Key Function

Learning Outcomes (EQF 5)

Assessment Method

A31. Develop and maintain effective
working relationships with golfers

1. Demonstrate a clear understanding
of the multiple levels of relationship
between the coach and the participant
(based around ability level, age,
gender, learning style etc).

Reflective journal
and portfolio (Formative)

A32. Support the lifestyle
management needs of golfers

2. Critically evaluate the different
approaches needed in managing
performance and lifestyle (e.g. from
a bio-psycho-social perspective)

Written assignment 1
(Summative) [2,000 words]

A33. Assist golfers to prevent
and manage injury

3. Communicate effectively and evaluate
injury prevention/management strategies
related to the participant (based
around ability level, age, gender etc).

Practical case study examination
(Formative & Summative)

A34. Develop and manage own
golf coaching practice

4. Demonstrate and critically reflect
upon coaching sessions and practice

Reflective journal
and portfolio (Formative)

A35. Manage the contribution of other
coaches and support personnel

5. Critically examine the importance
and contribution of support networks
on the participant (based around
ability level, age, gender etc).

Written assignment 1
(Summative) [2,000 words]
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Analysis of a sample of existing
training programmes for golf
professionals
As part of the Work Package, data were collected
anonymously from the existing recognised PGA
programmes across Europe, and a comparison
sample of these programmes has been
reviewed below to highlight the similarities and
differences in the way that these have evolved.
Of the countries included in the sample for this
research, there are significant differences in
the way that they have developed. They have
developed through the Profession, through
Higher Education or through Vocational needs
and competencies (or through a combination of
the above).

-- Programmes are delivered by a
combination of Higher Education,
Vocational Education, National Federation,
and the Professional body. There are
also varying ways in which the material is
owned, provided, and with whom the IPR
is held.
-- The levels of qualification vary greatly with
some academically recognised and others
vocationally recognised.
-- Student numbers vary considerably with
the lowest cohort being 6 students and the
largest over 300 students per year

Key differences:
-- Of the programmes, it is clear that they
have evolved over time, and are different
stages of ‘maturity’. In this context, the
programmes identified commenced in four
different decades between 1950 & 2000.
-- Importantly, each programme varies with
regards to contact and self study time. The
lowest ‘residential’ tutor contact time is
150hrs to the highest is 864hrs both over a
three year period.
-- The shortest programme duration is a
minimum of 30 months with each of the
others being delivered over 36 months.

-- Some programmes have PATs which
require a student to play two consecutive
rounds at or below the European standard
of +15 or have an equivalent difficulty
through rounds played during training, for
example +4 for each round on a number of
different occasions.
-- Only a couple of the programmes
have been written using a clear
framework of learning outcomes
linked to NQF or EQF levels
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Key Similarities:
-- Each have a blended learning mix which
requires students to attend residential
sessions, complete distance learning
assignments, following periods of guided
study and self directed study, have
practical instruction and have a mentor and
work in a golf setting.
-- All cover the same subject areas (e.g.
Business, Sports Science, Coaching etc),
but appear not to be at the same EQF (or
equivalent) level.
-- All have their own particular cultural
perspective and will have grown with the
game, the golf industry and the educational
system within that country.

This brief summary of a sample of the
programmes highlights the considerable
differences across the programmes, and the
complexity of applying a single standard to
each. They also suggest that the Professionals
from each country come out with very different
levels of knowledge, ability, competencies and
critical thinking skills. Whilst the content of
their programme has a common theme, the
level to which these are applied appears to vary
greatly, as does the mechanisms for awarding
the qualification at an appropriate EQF level.
In short, an analysis of these programmes
suggests that whilst there is a common theme
and content to what is delivered, there are
historical, cultural, structural and educational
‘limitations’ that suggest there are fundamental
differences in the types of PGA Professional
being produced. It is not the intention of
this section to criticise or highlight these as
a significant cause for concern, but to point
out that from the above analysis, it would
appear that there are significant differences
in the academic/vocational/competencies of
attainment of the PGA professionals from each
of these countries. That does not make them
any better or worse than each other, but it
would significantly highlight a variance in level
if these programmes were laid out against EQF
criteria.
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Conclusions and
recommendations
This Work Package has attempted to contextualise the development of learning outcomes towards this
project; has introduced some of the key aspects of developing learning outcomes (and their link to
teaching and assessment methods); has developed the functional map for coaching (as an example)
and contextualised it into two example 20 credit EQF Level 4 and 5 modules, and provided examples
for learning outcomes for these modules; has evaluated five of the current programmes.

Conclusions

Recommendations

The development of an appropriate structure, content and
assessment framework is possible to do across each of
the national PGA in Europe (with appropriate support)

That the PGAs of Europe explore the ways in which
programmes can be developed across the PGAs, and
can provide a base line of support for these to occur

There is a need to ensure there is parity in the level
of qualification, training and input across these
Programmes (whilst acknowledging cultural differences
and the need for programmes to be flexible)

That the PGAs of Europe consider an exercise to explore
each of the Programmes in existence and openly develop
a strategy of Programme and Curriculum Development
and Quality Assurance to ensure that there is parity
and quality in the Programmes of each PGA

Existing programmes vary greatly, and require support to
further develop their programmes to the appropriate level

That PGAs engage with the appropriate processes/
support networks/ advice within their existing countries
and look to ensure their curriculum is formalised against
the EQF and within their own education structures
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ANNEX 1
Example of a Skills Audit applied to the example modules/
programme discussed earlier in this section
A Skills Audit can be completed for all new undergraduate, postgraduate taught, and postgraduate
research with taught elements programmes. This form is an example of how a Skills Audit can be
carried out and communicated.

Skills / Attributes /
Competencies

Examples

1

Oral Communication
(Use of speech to inform,
persuade, summarise; adapting
to a range of audiences)

Participation in seminars and
small group discussions, role
plays, group and individual oral
presentations and project

2

Written Communication
(Expresses ideas effectively
and conveys information
appropriately and accurately)

Level

Example of Best Practice
in the Programme

Level 4 & 5

Students undertake small group
and individual presentations
across many modules. They
are questioned and formatively
(and summatively) assessed.

Level 4 & 5

Research based project.
Evaluation of an event.

Level 4 & 5

During seminars and small
group tasks across all modules

Design a poster, presentation;

3

Teamwork
(Works effectively in a group
to achieve objectives/goals)
Relationship building outside
comfort zone, empathy,
giving/receiving feedback

Write a report, researchbased dissertation;
Write a project/
research proposal

Seminar, lab project,
field work, peer assessment
of group project.
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ANNEX 2
Example of a Curriculum Map applied to the example
modules discussed earlier in the report
A curriculum map ensures that all programme learning outcomes are achieved through the modules
that are available. All Programme Outcomes are listed in Table 1 and then all modules available in the
programme are listed in the first column of Table 2. An ‘X’ is then placed in the relevant Programme
Outcomes column to indicate that the module fulfils that outcome.

Table 1

Knowledge and Understanding

Skills and Other Attributes

1

The development of the golf industry
in your own country

6

Communication skills

2

The role of the golf industry in the
development of the game at all levels

7

Research and evaluation skills

3

The importance of strategic operations
management in the running of a golf facility

8

Critical evaluation skills

4

The management of specialist support staff

9

Application of theoretical principles
to practical situations

5

The specific needs of the industry within their own
country and strategies to develop the sport

10

Engagement with the requirements
of the golf industry

Table 2
Programme Outcomes

Modules

1

2

Introduction to Golf Coaching & Performance

X

X

Applied Golf Coaching

X

3

4

X

5

6

X

X

X

X

7

8

9

X

X

X

10

X

X

X
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ANNEX 3
Example of an Assessment Methods Matrix applied to the
example modules/programme discussed earlier in this section
The Assessment Methods Matrix can also be a useful tool to be implemented for programme designers
to evaluate the variety of methods used to assess students on a programme. All module titles are listed
in the first row and then an ‘F’ is placed in the relevant row to indicate that a formative assessment of
that type is used, or an ‘S’ to indicate that a summative assessment (i.e. contributing to the module
mark) is used. It is important to note that all other assessment methods can be used as teaching tools,
but the ones highlighted must be used to assess the student’s learning.

Introduction to Golf
Coaching & Performance

Applied Golf Coaching

Essay assignments

S

S

Oral presentations

S

Practical demonstration

S

S

F

S

Assessment Methods

Unseen examinations
Problem solving exercises

Student-led seminars/discussions
Fieldwork reports
Work placement reports
Learning Journal
Learning portfolios
Exhibitions/poster-displays
Group projects
Independent projects
Other (please specify) Case Studies/Scenarios

S&F
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www.skillsactive.com

www.pgae.com

www.eose.org

skills@skillsactive.com

info@pgae.com

oesesec@eose.org

SkillsActive - UK (Promotor)
Professional Golfers’ Associations of Europe (PGAs of Europe) - Europe
European Observatoire of Sport and Employment (EOSE) - Europe
Malta Qualification Council (MQC) - Malta
University of Birmingham - UK
Bosöns idrottsfolkhögskola / Bosön Sport College - Sweden
Slovenian Greenkeepers’ Association - Slovenia
European Golf Course Owners Association (EGCOA) - Europe
Professional Golfers’ Association Limited (The PGA) - UK
Scottish Qualifications Authority (SQA) - UK
Nederlandse Golf Federatie (NGF) / Dutch Golf Federation - Netherlands
Sport Institute of Finland (SIF) - Finland
Professional Golfers’ Association of Germany (PGA Germany) - Germany
Professional Golfers’ Association of Sweden (PGA Sweden) - Sweden
Professional Golfers’ Association of Italy (PGA Italy) - Italy
Associacao de Gestores de Golfe de Portugal (AGGP) / Golf Club Managers Association of Portugal - Portugal
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